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Abstract

We present a piece of writing softwaBeribo — A Research Question and Literature Se&uiie

2004, written by ourselves: theacher and direct@kdademic Writing Center at the Humanites
Department, Lotte Rienecker and coordinator oflippruser education and research librarian in
political science, Tina Buchtrup Pipa. The desifithe software is intended to support and enhanee t
development of research questioning, informaticth l@arature search and the general process of
research paper writing for student in university anllege settings. In this paper the program is
presented, howit functions through an interactirapss of posing questions and tasks for the stude
by supplying information on and examples of forniola of the basic choices steering a student
research design. The underlying concept of theggtine research paper’ is presented and exemplified
by one of the software’s examples. Notions of gem@ of teaching genre as well as views on teaching
informaiton literacy are discussed and seen idi¢int of writing development and student motivation
Finally thoughts on collaborative e-learning anacténg are posed.

1 Background: Writing and individual literature (re)s earch at Danish
Universities — Humanities and Social Sciences.

University degrees follow the BA/MA structure. Ngaall students do MA degrees, scheduled to 5
years. The scientific research paper is the predamigenre, and we have a long production time and
long texts — often the writing curriculum consistone 25-page paper per term, students chose their
own subjects. Many students do empirical studiémther it may be analysis of texts or of a coltatti
of social data. Incorporating theories/methodsrscairement in exam syllabuses from the first
research paper. Doing your own literature searcioigxpected untill the BA project, and is
sometimes restricted to parts of the required egfee material.

Most university writing is graded — all writing ggven much weight and is “high stakes”
(Elbow 2000), but there are few opportunities rfeand get acculturated to writing and litterature
search methods, techniques and strategies. Themnbrvery few writing programs or facilities afiya
kind, no student tutors, no general writing courgsept the ones we offer!). What we do have at
Dansih Universities is individual supervising ofyea writing by discipline teachers, generally from
4th semester (BA project) and forth — feedback i@ftsl is usually offered.

There is no overall program for Information Liteyatnstruction to libraries and information
search are to varying degrees incorporated intaligepline courses and introduced by discipline
theachers below BA level. This is usually restdcte basic and practical aspects of knowledge of
certain material types, concrete ressources arad $tandards. In addition discipline specific and
generic - non obligatory and non ects ETCS giviegurses are offered from institute, faculty and
university libraries. Besides the first introductithe knowledge of these courses and attendatoe.is



The genres of writing that students would need &star at the Department of Humanities, are:
Genres of Writing at Copenhagen University, Facaftiiumanities

Semesters Genres

BA program 1-3 Essays, (research papers) (1|—
15p.)

BA project 4 Research paper, 25 p.

Master’s program 5-9 Research papers
10 - 40p.
Trainee reports,
Reviews etc.

Thesis 10 Research paper
(Monograph)
80 — 100p.

PhD 11-16 Research paper
Monograph
1 - 300p.

An essay is defined as a sources/concepts/thesgdbargumentative, point-driven paper, often based
on definition, categorization, analysis, discussieocused, but not necessarily problem oriented.

A research paper is defined as a problem- and sdased documentation of a piece of research.

A majority of research papers are empirical, iantains analysis of data, applying scientific meiho
and procedures + methodological discussions, ssaalk (1)

A minority of research papers are theoretical dismns.

The software Scribo is designed with the elememndsthe requirements of the research paper in mind.

After a presentation of the software contents, paiper will discuss what the software does and does
not teach and how we view this in regards to empimgestudents.

2 The SoftwareScribo — a Research Question and Information-and-
Literature Search Guide.

Scribo’s first edition was in 1993. Since thenaslithanged dramatically, and only really became a
success in its latest version which differs from finevious in that it contains an information and
literature search module and four commented exargdletudent papers. For this paper and
demonstration a partial translation has been ntadeg is no full English version as yet.

The program consists of the followipgrts:

1. research question, subdivided

2. information and literature search and strafemy.

3. connection of these introductory steps to stmiret) and enhancing further steps.

There are sifunctionsin the program:
1. Questions.

2. Note pad for drafting.

3. Explanations.

4. Advice.

5. Examples.

6. Dictionary.



IProhlem[ormuleringsguiden 5cribo - Yersion 2.0.1c - English = |E||1|
Fle Edit Help

Introciuction | Scribol Didionaryl

Introduction

How to use Scribo

Contents ==

Definition of research guestion

Contents

1. Production: Write a Research Question

s : Topic 4 guestions
Information and literature search Focus 5 questions
Examples used in Scribo Preliminary research guestion 1 question

S5 B Purpose, research guestion, hypothesis 2 guestions

S —_— 2. Revision: Check your research question

_— D Elements for wour research guestion 8 guestions
Check your research guestion 6§ guestions

)" ' - 3. Information and literature search: Write a search strategy
— Analyse your search needs 2 guestions

Design your search strategy g guestions
4. From designing to drafting: Structure and next steps ahead
Structure your paper from your research 1 guestion
fuestion
Mext steps 3 guestions

Fig. 1: Overview of Scribo. The 3-leaf clover nat&s in the program, each point in the clover
signifies a question/task.

The software contains 4 examples from genuine gaguedt theses. Their research question and
literature search are commented on in separatesbbx¢he selection of the exemplary papers a good
research question has taken priority to an expdiegtrch strategy and reference quality. The liteeat
searches have been deducted from the chosen papkadternative material and search strategies are
suggested. Example B is translated for this derhe.cdhosen examples cover humanities and social
sciences.
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Introduction

e Examples used in Scribo

Contents Scribo contains 4 authentic examples of students' research guestions and
Definition of research question their information and literature needs for the research paper. These are
Infarmation and literature search analysed and commented in the program. They can be seen on the bottam of

SCreEns as examples A B,.C.D.

[=EEdlsE used in Scribo ==

Example A
Danish Master's degree, on Tv-entertainment-programs (grade B+)

%

Example B, Political Science
. BA-dissertation on the restructuring of the Ministry of Economic and Business
/‘ 1 Affairs (grade A).

Restructuring of the Ministry of Economic and Business Affairs

"The present paper is an analysis of the reorganisation of the
administration of the Ministry of Economic and Business Affairs, using
the new-institutional perspective as an analytical tool. Thus we
propose to answer the following questions:

1. How was the administration restructured?

2.WWhich factors influenced the course of the restructuring?

3. What motivated the administration to restructure?"

Example C
Psychology, Master's degree programme (25-page paper) on breakers of
"the social inheritance" (grade A) ™

Example D
Business Language, Thesis, on legal language (grade A) hd
| »




Fig. 2: Scribo’s 4 examples. Only example B ig/ftianslated in the demo version.

3 Use and users

The purpose of the program is to guide the writemftopic to research question and a literature
search, and to teach the research paper genreaddnaic information literacy to users. It is intedd
as a preparation for and supplement to the teacbkapervision, not to supplant the work of the
teachers, or that of librarians or writing centaiffs although shortage of staff, out reach ang/eas
access are important arguments for a supplemehtasi8cribo.

It often takes a student 2 — 3 hours to work thhotlng program, topic in hand. The user
works by writing, reading and at the end of thegpam gets 6 choices of export from the program:
with/without the program questions, the literatsearch strategy alone etc.

The software is used widely by university studemtd others. It is sold as site licenses and
individual CD-ROMs. This is a list of Higher Eduat-institutions in Denmark (and a single one in
Norway) that have bought a site license (per jUd@62)

Scribo Site License Owners in Danish Higher Educatin
University of Copenhagen: Humanities, Social Soéen Law, Theology
University of Arhus, Computer Science, CenterBducation Development Humanities
University of Aalborg, Environmental Medicine
University of Greenland
Arhus Business School
Sandvika Business School, Norway
Slagelse Business School Center
Denmark’s Pedagogical University
The Royal Library, the National Library and Copagbn University Library
Denmark’s Library School
5 Centers for Further Education
6 Nursing Schools
3 Social Education Colleges
2 Teacher Training Colleges
Midwife College
Police Academy
The Finance Sector’s Educational Center
Crime Prevention Educational Center

The total number of students with access is 55.050.
The list shows that Scribo has a very wide usééneducational system and that it has primarilynbee
of interest to fields within the humanistic and isbsciences.

4 Scibo’s Key Concepts

The pivotal point of the Scribo software (and tesearch paper!) is the research question. The word
used in Danish (as in many other Northern/Germeamisitries), is directly translated “problem
formulation”, emphasizing that there is supposelbe@problem,not just a questioras the focal point
of a paper. There isn't always, but the more yaw$oon gaps in knowledge, the more the activity
resembles research and becomes meaningful as such.

In the Dictionary part of Scribo, ‘research questis defined for the user like this:

Research Question - Definition

- a gap in "our” knowledge

- unfinished business in a field

- something still not or not satisfactorily
categorised, characterised, mapped out
explained
analysed and interpreted
discussed, mediated
argued
(re)evaluated



constructed

acted upon
- and whichcan be treated with concepts, theories and methodedgges, models, measurements
etc.)

In this definition of the research question withant of departure in “a gap, unfinished business,
something still not” etc. it is clear that we catesi the specific information search skills to batca to
the inspiration, argumentation for, and coiningagsearch problems. This requires that the student
knows what is already known and published on tledlem or related problems. The relation between
the formulation of research questions and the dgwveént of an information and literature search
strategy, we see as circular. Sources and whaivamti to do with them depend on and inform each
other, and many writers need to reformulate focubssearch strategy several times because of the
status of either. Search method and literaturefiahshoices co-determines the literature the
researcher/student will be able to find and defthesguestion, the angles in which it can be deit
and the possible arguments, documentations anollatians to the problem.

The Research Question and the Information and Liteature Search

Research Inf. and
Question Literature

Fig. 3: The circular nature of the relation betwettre research question and the literature search.

Systematism of the fielsla phrase used in the program: By that is maaytconcepts/theories/
methods used for analysis, discussion etc. in ampap



Systematisms/ Analytical Tools=
categories
concepts
theories
methods
models
used in any discipline.

For Scribo’s question to the student on choicéebties, example B’ choice of theories and methods
is commented by us in the program’s examples’ lsdolows:

“Theoretically we build on the notion that acts ataictures, on which actions are based, are
constituted through praxis. Hence we considertti@hew-institutional perspective is a suitable
analytic tool”.

The writers of this paper name a series of theotigtt will be included, and the choice of new-
institutionalism is motivated further.

A model is being used for the case analysis, aadHioice of model is also motivated:

“The Garbage Can-model contributes to identify cdrgvents and actors in the restructuring of
the Ministry of Economic and Business Affairs”.

Theory functions as a frame for analysis and imgtion, whereas the “Garbage Can-model” is
used as a tool for structuring the descriptionwegs in a context.

Nearly all questions/tasks in Scribo are accommhhbie“Explanations” and the four running,

commented “Examples” and “Advice and tips”, thuglifying the Scibo software’s exemplifications
of the genre.

5 The Underlying Concepts of the Research Pap&enre
The underlying understanding of the crucial elemém@a paper is expressed in this pentagon:

The Research Paper - 5 basic questions

1. Your research question:
What is it you are asking?

5. Procedure of your -
regearch: 2. Academic purpose (and use)
How are you going to carry of your 1‘esearcl_1: Why are you
out your research -  step asking that particular question?
by step?

4. Concepts/theories/ methods 3. Data/material/ phenomenon in

in your research paper: Wit} your research paper: 7o what

which analytical tools are you data etc are you addressing your

going to approach your data question?

Fig. 4: The research paper pentagon.

Conventional basics of research papers is thaiedearcher poses a question or a thesis stateient (
with a purpose to solve — or at least addresstillainfinished issue in a field (2), addressespacified
phenomenon or set of data (in some cases this maytheoretical construct, see below under
Discussion papers) (3), uses discipline- or figldc#fic concepts, theories and methods (4), and
conducts the investigation through a series ofguaces (5).



These five elements are present in almost any fwetitioning, conventional) research paper
introduction, from first year university papersdioctoral theses.

The pentagon model is not in Scribo in its fullfibbecause it was not yet developed when
Scribo was released in 2004, but the model anditderlying understanding of the genre and its
elements underpins the series of questions and paskented.

Below information from the example B paper’s intuotion in Scibo is inserted into the 5 boxes of the

pentagon.

5. Procedure of your
research:

[1. Combine a theoretical
Framework

2. Muke it operational jor
anralysis, through the
Garbage Can —modal

3. Case presentation and
analyzig of phases inr.

4. Discussion structured
according to (inter)national,

1. Your research question:
What 18 1t you are asking?
[What motivated the
restructiuring of the Ministry
af E. and B. Affairs]

2. Academic purpose (and use) of
your research: Why are you

asking that particular question?

<. ta uncover thase cross-
pressura situations likely to ooour
during restrnatarings”

arganizational, individual
levelsl

3. Data/material/ phenomenon:
“Our material consists of
interviews, internal memos,
documents and publications by the
Ministry of Economic and
Business Affairs, notas from
presentations, Rewspaper articles
ate.”

4. Concepts/theories/ methods in
your research paper:

[- the new-institutional perspective

- cage study
- “The Garbage Can-model”]

Fig. 5: Example B shown in the research paper pgorta

5.1 Discussion Papers — a Subgenre within the Raseh Paper Genre

The sample paper here is an analysis paper, asd Hre by far the most common papers in
Humanities and Social Sciences, but other variat@frthe research paper genre are discussion papers
and construction papers, (in which you design atrantion, as engineering papers might do).

In a discussion paper, two or more concepts/thefmiethods are discussed. A discussion
paper should follow the same basic structure amalysis paper, i.e. the discussion should be
conducted from a point of i.e. meta-theory, or thsory/concept/method. In a discussion paper, you
may not have empirical data, but abstract condbgisvies in corners 3. and 4 in the model. In fact,
many discussion papers turn out less than adefeataise the vantage point from which the writer
discusses is merely the writer's common-sense sison of theories among themselves, leaving no
possibility for an analytical breaking down of ekemnts to be discussed from a theoretical viewpoint,
i.e. there is no concept from the discipline orevifleld in corner 4, but merely a common-sense
formulation a la “a discussion among Lyotard anadson on the definition of postmodernism”.
Ideally, both discussions and constructions peréatioy students in higher education need to be
informed by explicit principles (concepts, theorda®l methods) governing the discussions and
constructions, hence an empty 4th corner will, atevadvanced levels of study, reveal if an impdrtan
element is lacking.



The Research Paper — Data and Theory/Methods in Diassion Papers

4. Concepts/theories/ methods in 3. Data/material/ phenomenon in
your research paper: With which your regearch paper:

analytical tools are you going to To what data etc. are you
approach your data etc? addressing your question?
Concaptitheory/mata- A concaptipotnt/pars-
theorytheory of pectiveltheory/ theoretical
setence/mathodological framewark pasition

Fig. 6: The pentagon model as it applies to distuspapers.

In relation to the question of what can and mudialoight in a discipline specific vs. generic cohiex

is our experience that the genre of the researpbrgeas the same basic elements across disciplines—
what varies is content and language, and only Bpeesources and concrete practices such a specifi
reference standard etc. are discipline specifidrfformation Literacy. This view has recently been
reinforced in working with an e-self-assessmerntftasuniversity students in Information Literacy,
where researcher, research librarians and libraufram different disciplines and faculties tried to
identify discipline specific elements, but were bieato do so. (see www.ubtesten.dk from fall 2006)

6 The Genre and the Information-and-Literature-Ne=sds

The underlying understanding behind Scribo’s liti@ra search module is that the information and
literature needs for a research paper can be biddwen into the elements represented in the pentagon
and the pentagon is now used in the library cowasedsworkshops for paper writers. (see also apgendi
1)



The Research Paper — Information and Literature Neds

1. Your regearch question:
What ig it you are agking?
1. Sources which explicitly
treat tha problem

2. Sources with different
views on the probiem

3. No sources (confirmed)

5. Procedure of your
research:

How are you going to carry
out your research - step by

2. Academic purpose (and use) of
your research: Why are you
agkig that particular question

2

step? : :
P Field and context literature to
Similar research for
lend a purposa to the research
proceduras
4. Concepts/theories/ methods 3. Data/material/ phenomenon in
m your research paper: With your research paper: To what
which analytical tools are you material are you addressing your
going to approach your data? question?
Theoretical and Primary sources, empirical
mathodological books/articlas material {all media), data,
information

Fig. 7: A pentagon for information and literatureeds.

A research question, an introduction can be bralkem into needs for certain kinds of sources and a
common mistake is not to separate these informaia@as and/or not to work methodically with

finding specific academic search terms. Keyworddle search strategy are analysed and commented
in the work-in-progress of the students in the seuand advice is offered for designing literature
search strategies.



Fig. 8: Example analysis from the information aitdrature search module.

Similar to the comments to the 4 sample researektipns and the use of concepts/theories/methods in
the examples given by the Academic Writing Centgresvisor (Rienecker), the research librarian
(Pipa) comments on the literature searches condacté opens up new possibilities: What you might
want to do (emulate!) in a search position sucthanes exemplified (which we have chosen because
they are representative of good, but not neceggzeiffect(!) grade A papers), e.g:

Concepts need to be discipline/field-defined, natveryday-lingo, because only field
terminology may be subject to systematic informasearch. The term “restructuring” (of
organisations) may be searched in a library datglimg you will have trouble with the
broader everyday term “change” — this term willuleg too many meaningless hits. Write
here as many search words as you can think of. ¥dwisor or your research librarian may
help you with suitable search words later and dugbur choice of concepts.

In addition, inspiration to the literature searchl &trategy part is especially drawn from Kulthand

in turn SWIM, an e-learning tutorial developed atldorg University Library) and Sconul models on
Information Literacy in regards to a research aapep process (Kulthau 1993, Sconul 1999, SWIM

has recently been launched in English, see httwwWwaub.aau.dk/swim2/1024/start.html). Finally it is
based on the Copenhagen University Library tuteréad teaching practice, here focused on a research
guestion rather than a topic as basis for a likeeasearch.

7 Using Scribo as a Teaching Tool: Large Groupc®ibo Tutorials

Scribo is mainly used as an individual tool on timéversity intranet. We hear that some teachers do
demonstrations of the software in class to advateteise. We (the authors) have done a number of
demonstrations (sometimes up to 60 students) witHdllowing activities:

60 — 75 min. of individual work, during which weeaavailable for questions and help

print your work

60 min. feedback in class on individual exampleseearch question + purpose,
concepts/theories/methods, data/material + liteeatearch strategy. Participants read aloud, anallwe
respond to the entire “connectedness” of the ptegepaper. The research librarian reacts spedifical
to the suggested search strategy, search wordsirces etc.



From fall 2006 Scribo will also be introduced innte launched master thesis workshops for social
science students. These workshops are planned ameted in a collaboration between the
Copenhagen University Library and the pedagogieait€r at the Faculty of the Social Sciences. The
Center regularly does a “road show” to all the magiesis students at their institutes in the b@gm

of each semester. Here they give advice and thslplity to sign up for writing groups etc. Theyllvi
announce the workshops, which will be taught bfedént research librarians. It is important that th
literature search course is given meaning and itapoe by non-library university consultants or
researchers/teachers; that the e-learning is pexbennventionally and not just with a referenca to
link and that other library staff is taking on f®gramme.

8 Lessons Learnt from Teaching Genre and Informi@gon Literacy with
Scribo

What we have learnt from using Scribo as a tootdaching genre is the following: On a practical
level, many users spend many hours with the prograading every bit of information and every
example before they write their answers. Many refmuse the program only once, “then you sort of
know what is supposed to go on in a paper, anddgmit need to see it again”. However others use
Scribo for every new paper from the first to Phegel.

The elements of an introduction and their ordeagdearance is not already known or obvious
for those attending, even those in Masters Progritasy experience the order of questions and the
prompts to answer questions you did not feel pepéor as a lesson in what a supervisor or libraria
might ask (or might be able to help with!), and wvdl be expected from the paper. Not being able t
answer is a confrontation with the writer's “emjbtyxes”, which in turn is raises awareness and a
potential to do something about it.

The program was completely redone in 2004, feagutie two new elements 1) information
and literature search and 2) the four commentethphes. Lotte Rienecker (who was the single author
of the first edition) believes that both these deas have greatly increased the interest in thgrar.
The literature search module connects a resednaryis search tutorial to the writer’'s own ongoing
paper, and helps break down the research questioméeds for specific kinds of sources, as well as
give awareness to the methodological elementsplyaqyg and integrating information search and
strategy into the paperwork and to the need to koband how to use different search techniques and
resources.

In a collaborative perspective working with a reshdibrarian, has shown the writing
consultant (Rienecker) that search for literatur@ imformation requires a degree of precision in
terminology that effectively shapes those genrédchvrequire a substantial literature backgroune. W
could only use examples of research questionsamM#tminology precise enough so that we could
design a search strategy (for the commented exainipéesis of it. Moreover, especially in the
humanities, many research questions contain broddhnaprecise key words, which are not
instrumental for electronic searches and can somstbe indicative of a too vague and unfocused
problem idea. The very existence of the databaseéstee search engines, the very fact that a sedirch
too easily renders thousands of hits, will pronmgt $student towards posing narrower questionscin fa
researching more small scale and become explaitiyre of their own influence on coining the
problem, perspective and possible analytical ougmor revert to asking the supervisor or the
librarian what books are on their shelves. We alqmerience that the terminology open to a writer is
shaped by library terminology logic, which may betidentical to the logic of the disciplines in
guestion, nor to the writers. That way the knowkedgciety and its representatives: the research
librarians, teach us to be more scientific, ingbase of being more precise in what we as studeht a
researchers ask, and addressed to which knowlesgs bThe librarian mediates what scientific
searches demand, and what an information searchrdbnwill in it’s turn shape the way research
guestions can be posed.

From users, supervisors and potential buyers db&cwe hear that examples from genuine
student papers are paramount, and from the reactierhear, many users and their supervisors
consider it very important that they can recogeisamples in Scribo as ‘close to home’. Apparently,
our ever-repeated stance that the elements ofex ffapd of Information Literacy) are the same agros
disciplines is not readily accepted. Several regregives from the natural sciences are interasted
Scribo only if we include examples from their fieldDn the other hand that might just as well in@ica
that we need familiar examples in order to relaig ‘@et the point”, as well as understand and learn
things that are too complex on a more abstract.leve



Finally we are convinced that this embedded anlhlsotative piece of e-learning present
itself as relevant to the student, which meansnieaty students will acquire skills, knowledge and
competencies in Information Literacy that they wibnbt otherwise have had the opportunity for or
interest in. Embedding Information Literacy teachin this case and for Copenhagen University
Library is founded on strategic as well as pedaggdgionsiderations. Integration and embeddedness
supplies meaning and relevance to Information &itgr In Scribo this is done simultaneously, you
write, learn, plan and execute your literature geaimultaneously.

9 Pros and cons — what is the point?

Are we stretching a model too far, adjusting thpgra to the model and not the other way around?
Scribo applies very well to social sciences, lestogphilosophy or any other discipline where resea
papers may resemble essays, in that they may rdeady methodological. We will hear students say:
| don’'t have a method, | am doing an unsystematitew of sources, is that wrong? Moreover, it'stru
that not every research paper in the humanitiedseeaccount for methods or have a problem at the
base. But it does not hurt to be asked and to asksglf — why do | have blanks in my replies? And
even to ask your supervisor about it. Scribo & bdapted tanalysispapers. It is difficult to build

into a piece of software such important aspecteadhing writing as rhetorical awareness of specifi
purposes, formats, themes and audiences.

The goal of all writing development ultimately shidbe rhetorical awareness, rather than a mere
allegiance to format and convention. Rienecker se#sg development in stages, (and quite often
stuck in a stage). One can sometimes witness a sfaigid formatting before more flexible text
awareness evolves. The rigidly formatted papersbherred by many supervisors at universities, who
fear that writers will get stuck at this developratfevel as an academic writer — get stuck, bezaus
adhering to fixed formats is often enough to geabyniversity, but ‘getting by’ is not excellence,
originality, thinking for yourself etc. What Rienekas the writing expert has wanted to do in ®crib
is to address writers on a stage of a writing dgualent where genre and format awareness is still an
issue, where a sense of elements in the genre oéfearch paper is yet not wholly representethéor
student. Pedagogically, it is called scaffoldinggl ¢he intention behind the software Scribo is to
scaffold a process of design of the basic elenitse research paper. The same type of considarati
applyes to Information Literacy. Many researcheesthers know by experience how to find and
qualify information and literature, but are not keitly aware of their own praxis and other methods
and techniques. By giving different examples of hibgan be done and illustrating what the
information and literature search process nessgsansists of in order to do independent student
research Scibo empowers the student user in atpr@aganner, e.g. as opposed to thesis supervison
which is in nature generally reactive.

Is it at all possible to teach academic writingarsé skills (and other practical and intellectual
competencies) by teaching genre and generic comgieteacross disciplines and external to the
subjects tought? We say yes. The research papboig using systematisms of a field to conduct an
inquiry, a piece of research of the student’s cavg] at it's best, it is a training in employing hneds,
concepts and theories as well as teaching the misiddormation serach skills and a sence of acatdem
production of knowledge and academic integrity. Séhare general academic competencies.
Teaching them seperately (in supplement to subjiegfiated) also gives focus to the field of
knowledge, e.g. research question formulation,gatgplanning and informaiton literacy. This makes i
possible to use and develop a language to spethle agpecific skills and competensies that in turn
helps students to be more aware of what is expedtdeem beyond the discipline specific curriculum.
Discipline teahers benefit from this because itdees clearer and more operational to work with, for
instance in grading and supervising. Today mucHiggaand supervision is based on unspoken
conventions and too vague and subjective ideas.

In order to set further focus on the requirements @pectations to the students we (Academic Vigritin
Center and Copenhagen University Library) are remmthing a collaborative student paper contest
for the Faculty of Humanities, fall 2006: “In Selraf excellence”, where prices are given to the bes
paper in terms of writing/communicating, anlytiead information competencies. The faculty dean has
accepted to be in the panel of judges, which witl aven more attention to the the competencies as
well as to the collaborative element.

What worries us with Scribo (and in textbooks oad®mic writing, also Rieneckers own), is the way
that description of elements turn into prescriptseemingly beyond questioning. It becomes perhaps



too normative, more so than the teachers/supesvibearians in those fields will acknowledge.dt i
also obvious that Scribo does not teach genrerdiffies or sub-genres within fields, adjusting to
specific themes and audiences, it teaches thethesea paper is a paper, and then makes resersation
If this question or task is not relevant to youpga leave it out, but ask your supervisor!
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